LESSON PLAN TEMPLATE
	Name: Kelsey Goke
	Date: 9/29/2025


	Lesson Title: Introduce /ie/ >‘i_e’

	Grade/Level: 1st Grade

	Curriculum Standards 
	Focus Question/Big Idea/Goal

	State Curriculum Standards
Know the final –e and common vowel team conventions for representing long vowel sounds, including r controlled vowels [1.FL.PWR.3c].
Use conventional spelling for one-syllable words with common vowel spelling patterns including CVCe, common vowel teams, final -y, and r-controlled vowels [1.FL.WC.4b]
Read grade-level decodable text with purpose and understanding [1.FL.PWR.3h]. 
	What question(s), big idea(s), and/or goals drive your instruction?
How do we read words with /ie/ sounds and ‘i_e’ spelling? 
How do we write words with ‘i_e’ spelling?

	Lesson Objective(s)

	Objectives are measurable.
· After repeating the /ie/ sound several times, students will listen to, produce, and distinguish words with the long vowel /ie/ sound with 80% accuracy.
· After viewing several example words with the /ie/ sound in the middle, students will read and write one-syllable words with the long vowel /ie/ > ‘i_e’ with 80% accuracy.

	Cross-curricular connections

	State connections between the material covered and other content areas.
 Math: during digraph dictation, students will count how many sounds are in each word and compare that to how many letters are in the same words. 

	Literacy/Academic Vocabulary

	What opportunities will you provide for students to practice content language/vocabulary and develop fluency? 
magic e, vowel team, initial, medial, and final, short vs. long vowel sounds, separated spelling (split digraphs like ‘a_e’)

	Questions for higher order thinking and assessment

	These cannot be answered by yes or no.
· What are some words you can think of that have the /ie/ sound?
· How many letters are in the word “bike”? (three) How many sounds do you hear? (four) Why is that? (the i and e work together to make one sound)

	Assessment/Evaluation

	Informal: How will students demonstrate understanding of lesson objective(s)?  How will you monitor and/or give feedback?
· “Hearing Medial Sounds” activity: After having the students close their eyes and put their heads down, the teacher will tell the students that a number of words will be said, some of which have the /ie/ sound as the middle sound and some will not. Students will raise their hands when they hear a word that has the /ie/ sound as its middle sound. 
· Before reading “The Swim Meet,” students will read words in the Power Point that have /ie/ and /ae/ (previously learned) spelling in them.
Formal: How will students demonstrate understanding of lesson objective(s)?  How will you monitor and/or give feedback?
· The teacher will distribute worksheet 6.1 and dictate five word pairs while the students write the words sound by sound on the lines. 

	Materials

	What do you need for this lesson?
· Power Point slides
· Worksheet 6.1
· Magic ‘e’ wands
· Reading Companions

	Bell Ringer/Anticipatory Set

	What will students do as they enter the classroom and get ready to start the lesson? How will you engage student interest in the content of the lesson?  Use knowledge of students’ academic, social, and cultural characteristics.
The students will repeat the /ie/ sound several times. Next, the students will repeat the following words that have the /ie/ sound at the beginning: ice, item, idea, island. The teacher will repeat this process with words with the /ie/ sound in the middle: bike, nice, sign, time; and the /ie/ sound at the end: pie, fly, tie, try. The teacher will ask the students if /ie/ is a vowel sound or a consonant sound. (It is a vowel sound). Next, the teacher will begin the “Hearing Medial Sounds” activity. For this activity, the teacher will tell students to close their eyes, put their heads down, and listen carefully for the /ie/ sound. The teacher will say a number of words, and the students will give a thumbs up when they hear a word that has the /ie/ sound as its middle sound. The words are as follows: pine, five, cat, tin, dine, bed, line, lane

	Instruction

	Provide specific details of lesson content and delivery.  This could include step by step procedures, discovery, modeling (“I Do”), questions, encouraging higher order thinking and problem solving, etc.
After the anticipatory set activity, the teacher will pull up the slides and ask the class if any of the sounds they have learned so far look like the one up on the screen (‘i_e’ has the space in the middle like ‘a_e’). The teacher will tell the students that today they will focus on the sound /ie/ as in time. After that, the teacher will model how to write the /ie/ sound, telling the students that today’s spelling is another separated spelling, or magic ‘e’ spelling. The teacher will then use the first slide to show that there is a space between the letters ‘i’ and ‘e’ because it will be filled in with the spelling for the sound that comes after the /ie/ sound. The teacher will then write a few example words with the ‘i_e’ spelling, asking students to assist in sounding out and spelling the words. 

	Guided and Independent Practice

	This is the “We Do” and “You Do” section where students are encouraged to think critically.  Provide specific details that demonstrate a gradual release of responsibility from teacher to students.
The teacher will pass out Worksheet 6.1, which students will use for split digraph dictation. During this time, the teacher will dictate five CVC words for students to write on the designated lines of the worksheet. After each word, students will orally spell the word while the teacher models the correct spelling on the board. Students will then chant “magic e, magic e, now make a new word for me” while waving their magic ‘e’ wands. This chant reminds students that they need  to transform the word with short vowel (/i/) into its CVCe form with a long vowel (/ie/) in the middle. 

	Closure

	Verbalize or demonstrate learning or skill one more time.  This may include stating future learning objectives.
The teacher will ask the students to recap what they learned about today, then state that there will be more magic ‘e’ teams in future lessons. 

	Differentiation

	How will you adapt the instruction to meet the needs of individual students?
Musical: For students who learn best through music and rhythm, the teacher will have chants such as the magic ‘e’ chant. 
Language learners:  eThe teacher will keep a consistent visual code: underline the vowel (i), box the silent e, and draw the V-shaped link connecting the ‘i’ and ‘e’.
Gifted: Students will be given opportunities to generate new medial sound pairs beyond the given list (rid/ride, slim/slime, fin/fine), then categorize by position (initial/medial/final /ie/ in spelling or sound).



LESSON PLAN TEMPLATE
	Name: Kelsey Goke
	Date: 9/30/2025


	Lesson Title: 
	Grade/Level: 1st Grade

	Curriculum Standards 
	Focus Question/Big Idea/Goal

	State Curriculum Standards
Recognize the distinguishing features of a sentence, such as first word, capitalization, and ending punctuation. [1.FL.PC.1a]
Recognize and read grade-appropriate irregularly spelled words [1.FL.PWR.3g].
Read grade-level decodable text with purpose and understanding [1.FL.PWR.3h].
	What question(s), big idea(s), and/or goals drive your instruction?
What word sound patterns are featured in the story “At the Reef”?


	Lesson Objective(s)

	Objectives are measurable.
· During the anticipatory set, students will read decodable phrases featuring words with long vowel patterns and read previously taught Tricky Words with 100% accuracy. 
· After reading the text “At the Reef” with purpose and intention, students will answer literal, inferential, and evaluative questions about the story with 80% accuracy. 

	Cross-curricular connections

	State connections between the material covered and other content areas.
Science: the grade-level text “At the Reef” includes scientific information.

	Literacy/Academic Vocabulary

	What opportunities will you provide for students to practice content language/vocabulary and develop fluency? 
magic e, vowel team, short vs. long vowel sounds, separated spelling (split digraphs like ‘a_e’)

	Questions for higher order thinking and assessment

	These cannot be answered by yes or no.
· “Does anyone know what a reef is?”
· “Since we know that Gran is adventurous and likes trying new things, what might Gran do at a reef?”
· “Why are some letters in my story bolded? What does that tell us or remind us to pay attention to?”
· “What did Gran do at the reef? What did Mike do?”
· “If you went hang gliding like Mike, do you think you would have fun? Why do you predict he did not have fun? Were you correct in your predictions?” 
· What do you notice about the words that have bolded letters? What does that remind us to do?

	Assessment/Evaluation

	Informal: How will students demonstrate understanding of lesson objective(s)?  How will you monitor and/or give feedback?
· The teacher will point to specific parts of the text and ask students what they notice. When individual responses are needed, students will raise their hands and be called on. For whole-class checks, the teacher will cue choral responses so all students can respond together.
Formal: What evidence will you collect and how will it document student learning/mastery of lesson objective(s)?
· At the end of the lesson, the teacher will distribute worksheet 7.1 and read the questions to the students. The teacher will encourage the class to listen carefully to the questions and look back at their texts if they need help remembering details. Students will answer questions on their own. 

	Materials

	What do you need for this lesson?
· Tricky word flashcards
· PowerPoint slides
· Worksheet 7.1
· Reading companions

	Bell Ringer/Anticipatory Set

	What will students do as they enter the classroom and get ready to start the lesson? How will you engage student interest in the content of the lesson?  Use knowledge of students’ academic, social, and cultural characteristics.
The teacher will show the students how to play “Tricky Word Baseball,” which allows students to test their memory of the tricky words they have been learning up until this point  in the school year. To play this game, the teacher will divide the class into two teams, allowing each team to take a turn at bat. The teacher will then show the first “batter” a flash card with a tricky word. If the student correctly reads the word, the teacher will draw a line from home plate to first base on the board. This player moves to the back of the team’s line while the next player comes forward to read the next card. If this card is read correctly, the teacher will draw another line from first base to second. Play continues this way. If the fourth player reads the word correctly, the teacher will draw a line from third base to home plate and mark “1 run” for the team. For as long as no words are misread, play continues for the team. When a word is misread, the next team takes its turn at bat. After ten minutes, whichever team has the most points wins. 

	Instruction

	Provide specific details of lesson content and delivery.  This could include step by step procedures, discovery, modeling (“I Do”), questions, encouraging higher order thinking and problem solving, etc.
In this lesson, the teacher will focus on reviewing and refining previously taught skills. To begin, the teacher will show the students the table of contents and point to today’s story, “At the Reef.” The teacher will ask the class if anyone knows what a reef is (an underwater ridge or bump made up of sand, rocks, and/or coral in the ocean). The teacher will remind students that Gran is adventurous and likes trying new things. The teacher will then ask students to make predictions about what she might do at a reef. Before reading the story, the teacher will use the “challenging vocabulary” slide and point out magic ‘e’ patterns in the challenging vocabulary words. 

	Guided and Independent Practice

	This is the “We Do” and “You Do” section where students are encouraged to think critically.  Provide specific details that demonstrate a gradual release of responsibility from teacher to students.
· As the teacher reads “At the Reef” from the slides on the board, the teacher will pause and ask what students notice about the words with bolded letters and why they think the words only have some letters bolded. The teacher will also ask about previously learned skills, such as punctuation marks, quotation marks, etc to keep those skills sharp in students’ minds. The teacher will also ask students to make predictions in the story as it is being read to them and check if their predictions were correct, and if not, what actually happened in the story. Finally, the teacher will pass out Worksheet 7.1 and read the questions to the students. The teacher will also read answer choices for question 1 aloud, but students must answer all questions on their own.

	Closure

	Verbalize or demonstrate learning or skill one more time.  This may include stating future learning objectives.
The teacher will tell students that they will review their standards “checklist” and make sure they covered everything on the list for today. After the teacher asks about each standard that they covered, the students will reply with “Check!” 

	Differentiation

	How will you adapt the instruction to meet the needs of individual students?
Kinesthetic: While previewing the “challenging vocabulary” words, the teacher will ask the kids to act out some of the vocabulary words (i.e. buzz like happy bees in their hive and demonstrate what it might look like to hang glide). 
Mathematical: The teacher will ask students to count how many words are tricky, how many have the ‘a_e’ vowel team, and how many have the ‘i_e’ vowel team. 
Visual: With “Challenging Vocabulary” slides, pictures will be shown next to the words and explicitly pointed to by the teacher. Furthermore, the teacher will restate or ask students to recall the meanings of the vocabulary words when read in the text.



LESSON PLAN TEMPLATE
	Name: Kelsey Goke 
	Date: 10/01


	Lesson Title: Introduce /oe/ >‘o_e’
	Grade/Level: 1st Grade

	Curriculum Standards 
	Focus Question/Big Idea/Goal

	State Curriculum Standards
[RF.1.3b] Students will decode single syllable words with /i/ > ‘i_e’. 
[RF.1.2c,d] Students will listen to and orally produce the /oe/ sound at the beginning, middle, and end of words.
[RF.1.3c] Students will read and write words with the long vowel sound spelled with the vowel digraph ‘o_e’ > /oe/. 

	What question(s), big idea(s), and/or goals drive your instruction?
How do we read words with /oe/ sounds and ‘o_e’ spelling? 
How do we write words with ‘o_e’ spelling?

	Lesson Objective(s)

	Objectives are measurable.
· After practicing pop-out chaining, students will decode single syllable words with /o/ > ‘o’ and /oe/ > ‘o_e’ with 80% accuracy.
· After being introduced to the /oe/ sound, students will read and write words with the long vowel sound spelled with the vowel digraph ‘o_e’ > /oe/. 

	Cross-curricular connections

	State connections between the material covered and other content areas.
Math: during digraph dictation, students will count how many sounds are in each word and compare that to how many letters are in the same words. 

	Literacy/Academic Vocabulary

	What opportunities will you provide for students to practice content language/vocabulary and develop fluency? 
magic ‘e,’ vowel team, initial, medial, and final, short vs. long vowel sounds, separated spelling (split digraphs like ‘a_e’)

	Questions for higher order thinking and assessment

	These cannot be answered by yes or no.
· “If ‘a’ and ‘e’ work together to make the /ae/ sound, and ‘i’ and ‘e’ work together to make the /ie/ sound, what two letters do you think work together to make the /oe/ sound? (‘o’ and ‘e’).
· What does the space between the ‘o’ and the ‘e’ mean? 

	Assessment/Evaluation

	Informal: How will students demonstrate understanding of lesson objective(s)?  How will you monitor and/or give feedback?

· After having the students close their eyes and put their heads down, the teacher will tell the students that a number of words will be said, some of which have the /oe/ sound as the middle sound and some will not. Students will raise their hands when they hear a word that has the /oe/ sound as its middle sound. 
Formal: What evidence will you collect and how will it document student learning/mastery of lesson objective(s)?
 feedback?
· The teacher will distribute worksheet 8.1 and dictate five word pairs while the students write the words sound by sound on the lines. 

	Materials

	What do you need for this lesson?
· Power Point slides
· Worksheet 8.1
· Magic ‘e’ wands
· Reading companions

	Bell Ringer/Anticipatory Set

	What will students do as they enter the classroom and get ready to start the lesson? How will you engage student interest in the content of the lesson?  Use knowledge of students’ academic, social, and cultural characteristics.
the students will repeat the following words that have the /oe/ sound at the beginning: open, oval, ocean. The teacher will repeat this process with words that have the /oe/ sound in the middle: home, rope, joke; and the /oe/ sound at the end: toe, no, go. The teacher will ask the students if /oe/ is a vowel sound or a consonant sound. (It is a vowel sound). Next, the teacher will do the “Hearing Medial Sounds” activity. For this activity, the teacher will tell students to close their eyes, put their heads down, and listen carefully for the /oe/ sound. The teacher will say a number of words, and the students will give a thumbs up when they hear a word that has the /oe/ sound as its middle sound. The words are as follows: note, bin, poke, hole, dog, hope, right, broke

	Instruction

	Provide specific details of lesson content and delivery.  This could include step by step procedures, discovery, modeling (“I Do”), questions, encouraging higher order thinking and problem solving, etc.
After the anticipatory set activity, the teacher will pull up the slides and ask the class if any of the sounds they have learned so far look like the one up on the screen (‘i_e’ has the space in the middle like ‘a_e’ and ‘i_e’). The teacher will ask the students to recall the magic ‘e’ teams that were learned so far and write them on the board (‘a_e,’ ‘i_e’). Then the teacher will have the students say the sounds out loud. Next, the teacher will ask, “if the ‘a’ and ‘e’ work together to make the /ae/ sound and the ‘i’ and ‘e’ work together work together to make the /ie/ sound, what sound do you think the ‘o’ and ‘e’ work together to make? (/oe/). Next, the teacher will model how to write the /oe/ sound, telling the students that today’s spelling is another separated spelling, or magic ‘e’ spelling. The teacher will then use the first slide to show that there is a space between the letters ‘o’ and ‘e’ because it will be filled in with the spelling for the sound that comes after the /oe/ sound. The teacher will then model writing a few example words with the ‘o_e’ spelling, asking students to assist in sounding out and spelling the words. 

	Guided and Independent Practice

	This is the “We Do” and “You Do” section where students are encouraged to think critically.  Provide specific details that demonstrate a gradual release of responsibility from teacher to students.
The teacher will pass out Worksheet 6.1, which students will use for split digraph dictation. During this time, the teacher will dictate five CVC words for students to write on the designated lines of the worksheet. After each word, students will orally spell the word while the teacher models the correct spelling on the board. Students will then chant “magic e, magic e, now make a new word for me” while waving their magic ‘e’ wands. Next, students will do the “Alakazam” activity. For this activity, the teacher will pass out laminated cards with a letter on it. The teacher will then say a word while students with the letters in that word come up to the front of the classroom and arrange themselves in order. Then the class will do their magic ‘e’ chant and the teacher will call up one student with their magic e wand to change the word. This is repeated with several words. The teacher will pair students off for partner reading and have them re-read “At the Reef.” Students will discuss how the magic ‘e’ shows up in their text and how they can apply their new decoding skills to comprehend the text.

	Closure

	Verbalize or demonstrate learning or skill one more time.  This may include stating future learning objectives.
The teacher will ask the students to recap what they learned about today, then state that there will be more magic ‘e’ teams in future lessons. 

	Differentiation

	How will you adapt the instruction to meet the needs of individual students?
Musical: For students who learn best through music and rhythm, the teacher will have chants such as the magic ‘e’ chant. 
Kinesthetic: During the “Alakazam” game, the students take turns standing up and arranging themselves according to their letters to correctly spell out a word. They are also given magic ‘e’ wands and chosen to stand up and change one word into another.
Language learners:  Keep a consistent visual code: underline the vowel (i), box the silent e, and draw the V-shaped link. Leave this legend on every slide.
Gifted: Students will be given opportunities to generate new medial sound pairs beyond the given list (rid/ride, slim/slime, fin/fine), then categorize by position (initial/medial/final /ie/ in spelling or sound).





